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Reading Literacy

A framework for PISA 2009



(@

OECD

wAccess and Retrieve (retrieving information)
wlIntegrate and Interpret (interpreting texts)

wReflect and Evaluate (reflection and
evaluation)
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atrieve

Relationship between accessing and
retrieving in PISA tasks
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Integrate

Relationship between integrating and
Interpreting in PISA tasks
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Reflect

Relationship between reflecting and
evaluating in PISA tasks
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The results from the test surveys
are VERY Interesting!

But you will have to wait until next year before
62dz gAff 1y28 Y2NBXODOD
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Is Initial teacher training responding?

w So they claim (NCES,2007)
¢ 93% taught educational technology within methods courses
¢ 79% included technology experiences in-fr& NWA OS G S| OK
experiences

¢ 51% offered a 3or 4-credit hour educational technology course to
pre-service teachers

¢ 34% offered a dor 2-credit course

w But a lot of student teachers claim they are not prepared
enough
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(b) institution

(C) Subject Culture

(d) attitudes and beli€

(e) knowledge and skills
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The reviewed articles
0 USA (33) ol y RX
@ UK (11) WXl NIAOE Sa 641
w Canada (4) the frenchlanguage
w Sweden (2) w Switzerland, France, Spain,
: Italy, Canada, USA, UK,
w Australia Belgium (not in this
o Finland presentation)
w The Netherlands WXl NIAOt Sa ol
w Norway the spanisnanguage

w Portugal (later)
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Three areas

w{ 0dzZRSY 0 UGSIFIOKSNAQ O2°
WeSFOKSNI 0N AYSNARQ dza ¢
teaching and how theoretical knowledge is

discussed

w{ 0dzZRSY 0 U0SIFOKSNBRQ FA:
mentors as role models
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competencies and attitudes

wAre student teachers New Millennium
| earners?
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competencies and attitudes

w Inthe US, student

aS th e Stu d e n tS Wh O il :‘k ke | ghttp finet.educause.edufirflibrary/pdffers0808/rsfers. ..

make the least use
of the Internet.

Educaus&CAR, 2006

}E: |Z| [educause ecar 2008

Help
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Students and Information Technology, 2008

ECAR Research Study 8, 2008

Table 4-3. Hours per Week Actively Doing Online Activities, by Major

Major

Mean Hours Median Hours
N per Week per Week

Engineering

2,51 248

Physical sciences, including math

1313 21.2

Humanities

2,206 21.0

Social sciences

4,072 20.2

Business

4,343 19.9

Fine arts

1,901 19.9

Life/biological sciences, including agriculture and
health sciences

4,948 179

Education, including physical education

2,735 17.6

Computer and Online
Activities

What are students actually doing on
their computers and on the Internet all
these hours? Table 4-4 presents a profile
of selected student IT activities—basic core

text messaging, especially for emergency
notifications. Our focus group participants
were divided on this issue, with some liking
the idea and others saying that they do not
want to receive text messages from their
institutions. Cornell University finds a similar

applications, communications technologies, interest gattem they established an “opt-in”

- @ Unknown Zone

> (i) Inbox - Microso...

E<) Rom.ppt [Com..




.. {GdzRSy G (St OK
competencies and attitudes

w Importantfactors for future use
¢ Handson-skills
C Attitudes

¢ Expectations ofuccess
w Role models

w Best result ( I.e. use In future teaching)
C Integrated technology
¢ Multi-approach

w New teachers have a lot to think about
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use of technology
wConfidence
wTime

wSupport
wlncentives
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Internship and mentors

w Student teachers need and also ask for role
models
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What role

models do

they get? Youwillfind this picture at:
http://korta.nu/e7b2

If you scroll down to the second picture
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What role models do they get?

| c o u | fohahtloetpicture | used, but you can
find a simlar one at:
http://korta.nu/b181
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What role models do they get?

| c o u | fohahtloetpicture | used, but you can
find a simlar one at:
http://korta.nu/3659
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Internship and mentors

wLack of technology competent mentors

¢ Teacher training institutes do not specifically ask
for this

¢ Mentors have the same problems as teacher
trainers to become competent (equipment)

¢ Not clear enough expectations from teacher
training institutes
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What Is best practice?

w{ 0dzZRSY (0 0SIFIOKSNA &aKz2dzZ R
¢ personal users of ICT
¢ to make use of ICT as a mind tool
¢ to make use of ICT as a tool for teaching
WwPPl YR faz oS FoftS G2X
¢ master a range of educational paradigms that make use of

ICT

¢ master a range of assessment paradigms which make use
of ICT

¢ understand the policy dimension of the use of ICT for
teaching and learning
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Is this possible?

wMulti-levelapproach where all levels are
iInvolved in discussing policy and determining
the goals
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What I1s needed?

w Policylevel: Clear expectations and evaluations,
enough flexibility for the changing field.

w Leadershidevel: Career possibilities and relevant
Incentives, suitable equipment, clear expectations
on cooperating schools and mentors.

w Courselevel: Ensure basic technological skills (might
be required before entering teacher training in some
countries), integrate technology as a natural part in
subject courses and internship, knowledge about
LJdzLIA £ 8 Q OG0SOKy 2t 23A0Ff &
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http://www.youtube.com/watch?v=hcuemFZImQU&eurl=http://www.kks.se/templates/Blog/Blog.aspx?id=14322&feature=player_embedded

