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MINUTES FIRST SC MEETING

ELFE – European eLearning Forum for Education

Brussels, 26th January 2004

Present: 

· Representatives from Trade Unions:

· Ms. Renate Boese, GEW (Gewerkschaft Erziehung und Wissenschaft), Germany

· Ms. Paula Borges, FNE (Federação Nacional dos Sindicatos da Edução), Portugal

· Ms. Karen D. Robinson, NUT (National Union  of Teachers), UK

· Mr. Hans Laugesen, GL (Gymnasieskolernes Laererforening), Denmark

· Mr. Roar Gr(ttvik, UF (Utdanningsforbundet), Norway

· Pedagogical experts:

· Mr. Ulf Fredriksson, Senior Lecturer in Education at Mid Sweden University

· Ms. Gunilla Jedeskog, Senior Lecturer in the Dept. Behavioural Sciences at Linköping University, Sweden

· Ms. Elsebeth K. Sorensen, Associate Professor, Dept. of Communication, Aalborg University, Denmark

· Evaluator:

· Mr. Tjeerd Plomp, Faculty of Behavioural Sciences, University of Twente, The Netherlands

· ETUCE:

· Martin Rømer, General Secretary

· Elena Jenaro Tejada, Programme Assistant

· Stine Rasmussen, Stagiaire

· Annemarie Falktoft, Stagiaire

1. Welcome. Presentation by Martin Rømer
ETUCE has been working for a long time on the use of ICT in education, organising seminars, workshops, etc. ETUCE main concerns regarding this issue are:

1. Infrastructure in schools

2. Pedagogical challenges, impact on the learning process for students and teachers

3. Working conditions for teachers, etc.

The main output envisaged for this project is to be able to provide political advice to the Commission and Education ministries in the national Governments on how to enhance educational policies regarding the use of ICT.

2.
Brief presentation of the participants (name, function and organisation)

See above (present)

3.
Introduction to ELFE project: aims, activities, output expected
The project co-ordinator presented the aims, objectives and outputs expected from ELFE. A debate between participants took place. Some relevant remarks were made:

1. Definition of eLearning. The SC decided that, according to the Commission’s viewpoints,

ELFE’s objectives would focus on the use of ICT in normal schools. It will only focus on distance learning as an element in blended face to face learning.

2. Debate on indicators. After exchanging good experiences, we should be able to create a debate on which indicators should be applied to measure an optimal use of ITC in education from a pedagogical perspective (i.e. how many students are using ICT in their final exams?) 

After recognising the difficulty of finding indicators as such, some experts pointed out that we should not be expecting to find which indicators will be suitable, but the complements of the indicators.

3. Conceptual framework in order to find good examples. We are looking for schools where:

a) Schools using ICT for learning; not learning ICT

b) The decision of using ICT has contributed to a general school development

c) Multidisciplinary study (ICT used in different subjects)

d) Practices and  methods could be transposed to any other country

e) Teachers accept ICT as a useful tool

Each SC member will have to come up with a list of potential schools to be visited in next phase. In order to centralise the information, this list will be previously sent to ETUCE Project Assistant.

4.
Explanation of the professional background of the participants 
· Roar Gr(ttvik, UF, Norway: Graduated from the University of Bergen in 1978 with subjects English, History, Physics and Mathematics. Worked as a teacher in lower secondary schools 1978-87. Held different positions as representative of a teacher union on local, regional and central levels during the same period. Since 1987 employed in the central secretariat of the union, working first with negotiations and statistics, later with broad education policy issues, including ICT in education.

· Renate Boese, GEW, Germany: Teacher: first and second teacher’s exam as a secondary school teacher (students at the age from 10 – 16), subjects: maths, physics and computer science; at the moment physics only. Member of the teacher’s personal staff for the GEW NRW in the regional government of Düsseldorf (for 120 schools) from 1988 – 1993. Member of the teacher’s personal staff for the GEW NRW in the Ministry of Education in NRW (for 520 schools in secondary education) from 1993 up to now. Deputy president of the GEW NRW since 1994 (for 44.000 members; NRW has got 184.000 teachers and 6.700 schools, public and private altogether).

· Paula Borges, FNE, Portugal: Education: Master’s degree in English Philology (University of Porto). Master’s course in trade unionism and education (Polytechnic Institute of Guarda). Master’s course in Education – Specialisation in school management (Lisbon University). Thesis: “Teachers – Interactions and conflicts”. Professional career as a teacher: Secondary school teacher in Ramalho Ortigão. Assistant for the Research Institute of Education and Work. Professional career as a trade unionist: 1982/ 2001 Board member of the Teacher’s Trade Union of Northern Portugal (Sindicato dos Professores da Zona Norte - SPZN). 1995-2004 International Relations Secretary for the Federação Nacional dos Sindicatos da Educaçao. ETUCE Vice-President (re-elected) 1993/2003. Elected member of the European Regional Committee of Education International.
· Karen D. Robinson, NUT, UK: English teacher in the north west of England for thirteen years before joining the National Union of Teachers' EAZ Unit, where she was involved in a number of projects relating to the privatisation of education. In 2002 she represented the NUT as a fieldworker for the PricewaterhouseCoopers Teacher Workload survey, visiting 30 schools throughout England and Wales. She is currently the NUT's Principal Officer - Primary Education and has responsibility for, amongst other areas, school leadership, teachers' professional development and initial teacher training, ICT and school inspection .She has undertaken a number of research projects on behalf of the NUT, including an evaluation of the Pathfinder School initiative and on employment-based routes into teaching. She is currently completing a study of head teachers' and senior managers' use of ICT for leadership and management purposes. 

· Hans Laugesen, GL, Denmark: Employed in the National Union of General Upper Secondary School Teachers in Denmark (GL) as educational policy officer and International Secretary. He has negotiated on behalf of the teachers the requirements for integration IT in upper secondary education and their in-service training on the pedagogical use of ICT in education. He is a member of the steering committee for the pedagogical ICT-driver licence, Gymnasie-IT. International he has represented ETUCE in several cases at EU-meetings and workgroups regarding the use of ICT in education and has participated in all ETUCE and EIE conferences and general assemblies dealing with this matter and the question of school innovation ad quality in education over the last 10 years.

· Ulf Fredriksson, Senior Lecturer in Education at Mid Sweden University. Recent former function: Education officer at the International Secretariat of Education International, Brussels. Research co-ordinator. Education: Ph.D. in international and comparative education. Institute of international education, University of Stockholm, 1993-2002. Academic courses in law, labour relations, sociology and civics, Stockholm University, 1979-1983. Bachelor degree in educational psychology, psychology, sociology and history of science. Stockholm university and Uppsala university, 1973-1978. Primary teacher diploma. Teacher training college, Gävie, 1974-1976. Publications: See at www.ei-ie.org;

· Gunilla Jedeskog, Department of Behavioural Sciences, Linköping University, Sweden. PhD. D., Senior lecturer, teacher trainer. Research: Interaction in the classroom. ICT in primary and secondary school. Since the 80s national evaluations about ICT in school. 
· Elsebeth Sorensen, Associate Professor, Dept. of Communication, Aalborg University, Denmark Associate Professor, Ph.D., in ICT and Learning, Institute of Communication, Aalborg University. She is one of the initiators as well as a member of the steering group behind the web-based MS in ICT and Learning, offered on the basis of collaboration between five Danish Universities (Aalborg University, Aarhus University, Copenhagen Business School, the Danish Pedagogical University, and Roskilde University). Her research is directed towards both the field of Computer Supported Collaborative Learning (CSCL) and the tradition of distance education; main focus on the pedagogical and instructional aspects. List of selected publications: http://www.hum.auc.dk/ansatte/es. Currently, her research is focusing intensively on two themes within the field: 1) the qualification of online dialogue for collaborative learning (she recently received a Best Paper Award for a research paper on this issue), and 2) the implementation of electronic portfolios as reflective tools in the online learning process.
· Tjeerd Plomp, Professor Emeritus from the Department of Curriculum, Faculty of Behavioural Sciences, University of Twente in Enschede, the Netherlands. He served in various capacities as advisor for ICT in education for the Netherlands government, amongst others as chair of the Committee on Multi Media in Teacher Training (1995). He served for many years as chair of the International Association for the Evaluation of Educational Achievement (IEA), for which organisation he chaired in the early 1990s the 'Computers in Education' study (Comped). He was also co-chair of the IEA Second International Technology in Education Study (SITES).
· Martin Rømer, ETUCE General Secretary. Graduated from the teachers college in 1974. He has been involved in union work for teachers’ organisations since 1976 when he was elected a member of the local board of Aarhus Lærerforening for the first time. Since then, he has had the following positions: President of Danmarks Lærerforening (Danish Union of Teachers); President of Lærernes Centralorganisation (Danish Confederation of Teachers); President of FTF (The Central Organisation for Salaried Employees' and Civil Servants' Confederation); President of the Nordic Council of Central Organisations; Member of the executive board of ETUC; Member of the interim executive board of EI; Head of Department at DL International; ETUCE General Secretary since December 2002.
5.  Discussion on the Draft Implementation Table
Some dates and places of the Draft Implementation table have been changed by unanimity in the Steering Committee. See the Implementation Table in Annex I.

6. Conditions for participation in ELFE

The SC committed by unanimity to actively participate in the following tasks:

1. Participate in 7 SC meetings, 4 days Conferences and 6 school visits

2. Participate in the debate on the ELFE-website

The SC members agreed on these points. Contracts were signed with the three pedagogical experts and the evaluator.

8.
Introduction on the situation of eLearning and the use of ICT in the five participant countries.
· Norway 

· Infrastructure work has been done and improved. Previously, when schools were built, they were obliged to have a computer per room. Nowadays, all schools have to place computers in all classrooms. Problem in remote areas: the cost per user is much higher.

· Website. Most of primary and lower secondary schools have their own website, as well as all upper-secondary schools. Through these sites we can get an idea on the development of the schools on ICT.

· Real use of ICT in education. Many schools have been forced to use ICT programmes; this situation has implied less schools’ teachers. A substantial number of schools is involved in at least one project on ICT. In remote areas, the goal is to keep students at home until they have finished the first course of upper secondary education.

· Pedagogical questions. Nowadays the Government policies give priority to the pedagogical
aspects of ICT in education. Nonetheless, difficulties in knowing the factual successes have been found (there is no acknowledgement on the pedagogical achievements on the schools in the field). Evaluation reports are written by the persons who participate in the projects. That circumstance makes more difficult to “get the real achievements” of the projects.

· Germany
· Infrastructure. During the period 1997-2000 the Government of Nordhrein-Westfalia developed
a plan to assist all schools with ICT supplies provided by the German telecommunications company. It was a “private-public partnership”. There are also:

· “Server for Education” (provided by the Government) to give teachers’ support on the use of eLearning: www.e-nitiative.de. It could be a “good example”.

· Internet ABC. Platform for children and parents. They provide basic courses for all those interested in the field. It is also useful for the schools administration.

· Special project office which gives support to communities, teachers and pupils on the use of eLearning. They have published a booklet.

· Pedagogical questions. GEW is debating the question on how to deal with this kind of “private

public partnerships” from a trade union point of view; how is it going to influence the education? Teachers do not appreciate this fellowship.

· Problems between teachers. In the beginning there were problems between the “teachers


experts” on eLearning and the “other teachers”. The “teacher experts” wanted to be the ones

imparting classes with ICT, excluding the “other teachers”. The Government partially solved this problem by developing the system of “e-cards” for teachers (eLearning driving licences). Nevertheless, the controversy between these two sides still persists.

· United Kingdom

· Infrastructure. There are big differences between very well equipped schools and less advantaged ones with one computer per classroom. NUT is campaigning “A laptop for every teacher”. At the moment, there are certain schools that teach only some subjects using ICT (i.e., only Maths) and others using technology for more subjects.
· Pedagogical questions. Importance of integrating ICT in the curriculum is increasing. Studies on how to use technology in every lesson are being developed. 
· Workload for teachers. NUT is studying this problem. 
· Portugal
· Infrastructure. The Government is currently campaigning for one computer per school and one Internet connection.
· Pedagogical questions. Portugal has a surplus of teachers. Currently there are 27.000 unemployed teachers. The Government intends to introduce a new compulsory subject as part of the studies: “Introduction to ICT”. All teachers (elementary, lower secondary and upper secondary schools and for all subjects; no matter the field, Maths, Languages, etc.) will take these courses on ICT. The Government is training the unemployed teachers to be teachers of this new subject.
· Political questions. Teachers’ unions are worried on this new initiative. They are organising training sessions for the teachers on the same subject. 
· Denmark

· Infrastructure. The current Government has given priority to favour the use of ICT by allocating 100 million €. At primary education level, there is an average of 1 computer per 10/11 pupils and at secondary level there is 1 per 5/6 pupils. In upper secondary education, a query on how many students have a computer at home and an Internet connection has been made. The results were 80% of pupils having access to Internet and 90% having Internet access.
Pedagogical questions. In-service training sessions for all upper secondary teachers divided in three phases:

a) 15 years ago training on the use of computers

b) 6-7 years ago training on the use of ICT in the individual subjects

c) 2002 and on: training in the pedagogical use of ICT

The last training is developed as an eLearning project for the teachers themselves. By participating they have taught themselves how to cooperate in groups and how to develop projects.

· Policy initiatives. “Virtual Gymnasium”: pilot projects developing the use of ICT in a daily teaching. The first draft report has been issued and the results are:

a) They will be able to study the factual pedagogical consequences by 2005.

b) Many schools have made a lot of efforts in establishing an ICT platform and in using it.

c) The platform has been very much used by the school administration (this links with the problem of teacher’s workload). 

d) Discussions on what information can be used by the pupils and which one cannot.

· Teachers’ workload. Nowadays they are trying to establish an agreement between teacher and students on the timing.

9.
Reflections on the pedagogical use of ELFE
The debate was focused on how to choose schools that could be good examples. Questions were raised:

· Should we look for good examples bottom-up (according to teachers’ needs) or top-down (solutions imposed by Government’s policies)?

· Activities to develop the coordination of intentions-conditions: why do we use ICT?

· What type of learners do we want to produce? 

· What is the importance of the assessment part

Conclusions:

The choice of schools will be done following these criteria:

a) Learning process by students (learning process should be understood as improving the critical skills of pupils)

b) “social” aspects of school

The SC members should first find good examples and then elaborate the analysis and see what those examples represent.

10
Presentation of the website


A draft on what the website will include was presented to the SC. ETUCE Secretariat will

deal with the practical arrangements to elaborate ELFE logo and website. A more advanced and detail draft will be presented in next SC meetings. Some links to interesting websites were also given by the project co-ordinator. The SC members committed themselves to email other interesting links found, if so.







